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Abstract

This study conducts a comparison between English for Irag and Mega
Goal, the two popular English as a Foreign Language (EFL) textbook series
in Irag and Saudi Arabia, in terms of pedagogical design, language skills
integration, content quality, cultural representation, and learner
engagement. A qualitative comparative approach was adopted, drawing on
established ELT textbook evaluation frameworks as well as findings from
previous empirical studies conducted in both countries, the study was
driven by well-established textbook assessment methodologies put forward
in ELT literature. According to the results, Mega Goal offers better
integrated skill development, engaging activities, and contextualized
language usage, demonstrating a higher fit with communicative language
education concepts. English for Iraq, on the other hand, offers a more
organized and form-focused approach that emphasizes vocabulary
development and grammar, but it has limits in communicative practice and
student engagement. Although there are variations in the degree and kind of
these restrictions, both textbooks highlight certain shortcomings in gender
inclusion and cultural representation. The study presents suggestions for
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English for Iraq vs. Mega Goal: A Comparative Study of English

Language Textbooks

curriculum designers, educators, and legislators to enhance EFL education
in both settings and emphasizes the significance of using rigorous
assessment frameworks to gauge textbook efficacy.

Section One: Introduction
1.1. Introduction

It has long been acknowledged that textbooks play a crucial role in
developing students' language proficiency, communication skills, and
cultural awareness in English Language Teaching (ELT). Textbooks have a
major impact on teaching strategies and learning results because they
organize instructional content, offer organized language input, and direct
teachers' classroom activities (Byrd, 2001; Cunningsworth, 1995; Sheldon,
1988).

Due to differences in educational policies, social circumstances, and
pedagogical approaches, English language textbooks vary greatly among
Arab nations. The English for Irag series was created to meet both local
learning requirements and national educational criteria, and it has been
accepted as the official English curriculum for secondary schools in Iraq
(Fayadh, 2017; Jasim & Jasim, 2024). On the other hand, Saudi Arabia's
Mega Goal series is a reflection of ongoing educational reforms that aim to
preserve national and cultural identity while incorporating modern global
educational practices and communicative language teaching principles
(Alshumaimeri & Alharbi, 2024; Alzubi, Al-Mwzaiji, & Nazim, 2023).

There is still a conspicuous dearth of comparative studies comparing
Saudi and Iragi EFL textbooks within a single evaluation framework,
despite the fact that several studies have assessed each textbook series
separately. Finding parallels and discrepancies in pedagogical design,
language skill integration, cultural representation, and learner engagement
tactics requires doing such a comparison. Additionally, curriculum
designers, legislators, and EFL teachers looking to enhance English
language training in both educational environments may find useful
information from comparative textbook study.

In order to bridge this gap, the current study compares English for
Irag and Mega Goal using recognized textbook assessment frameworks and
criteria suggested in ELT literature (Cunningsworth, 1995; Demir & Ertas,
2014; Mukundan & Nimehchisalem, 2012). In order to provide an equitable
and context-sensitive analysis, the study incorporates prior empirical
research from Saudi Arabia and Iraq.
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1.2. Statement of the Problem

Despite the fact that Mega Goal and English for Iraq are popular EFL
textbook series in Saudi Arabia and Iraqg, respectively, the majority of
earlier research has assessed each series separately within its unique
educational setting. Previous studies have mostly concentrated on certain
elements like teacher views, cultural representation, language skill
integration, and pedagogical design. As a result, there isn't much research
that uses a single assessment approach to directly evaluate the two textbook
series.

It is challenging to assess the relative advantages and disadvantages
of any textbook series and how well they complement modern English
Language Teaching (ELT) concepts in the absence of such comparative
studies. Additionally, curriculum designers, language instructors, and
curriculum developers might not have access to thorough data that might
guide future textbook creation and curriculum enhancement in various Arab
educational environments.

In order to offer a better understanding of the similarities and
differences between the two textbook series, the current study aims to close
this gap by performing a comparative assessment of English for Irag and
Mega Goal using accepted ELT textbook evaluation standards.

1.3. Research Questions

1. What are the differences between Mega Goal and English for Iraq in
terms of communicative strategy and pedagogical design?

2. How are the four language skills—reading, writing, speaking, and
listening—integrated into the two textbook series?

3. What are the differences between the two textbook series in terms of
inclusion, cultural representation, and content quality?

4. How do the two textbook series' approaches to student involvement and
cultural representation?

1.4. Significance of the study

Despite the significant number of studies assessing English for lIraq
and Mega Goal separately. There is still a dearth of direct comparison
research looking at both textbook series within a single evaluative
framework, Current research frequently focuses on a specific country
setting and looks at discrete elements such language skills integration,
cultural representation, or pedagogical design.
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Thus, by combining worldwide textbook evaluation standards with
real data from Saudi Arabia and Irag, the current study aims to close this
gap. In terms of pedagogical design, communicative orientation, language
skills integration, learner engagement, and cultural representation, the
research seeks to offer a thorough comparative analysis of the two textbook
series.

Section Two: Literature Review
2.1. Textbook Evaluation in English Language Teaching

Textbooks play a crucial role in English language teaching (ELT)
because they impact curriculum implementation, direct teachers'
instructional practices, and give students structured linguistic input and
classroom activities, (Byrd, 2001; Cunningsworth, 1995). Therefore,
evaluating a textbook entails looking at a number of factors, such as this
research intend to deal with, several worldwide frameworks have been
created to direct the assessment of textbooks. For instance, Sheldon (1988)
focused on practical usefulness and contextual fit, whereas Cunningsworth
(1995) suggested criteria pertaining to language content, technique, and
learner requirements.

Furthermore, Mukundan and Nimehchisalem (2012) provided
evaluated criteria with an emphasis on validity, practicality, and
instructional efficacy, while Demir and Ertas (2014) proposed an eclectic
checklist synthesizing multiple ELT assessment standards. These
frameworks continue to influence theoretical and empirical research in ELT
and offer methodical, generally accepted standards for textbook evaluation.

2.2. Evaluation of English for Iraq Textbooks

The English for lIraq textbook series has been assessed from several
pedagogical angles in a number of research.

Jasim and Jasim (2024) used a questionnaire modified from Litz's
assessment checklist to examine Iraqi teachers' opinions of the Grade 4
textbook. The study found that the textbook generally met pedagogical
standards; however, it lacked sufficient practice activities related to reading
comprehension, vocabulary development, and listening skills.

Fayadh (2017) used a 32-item checklist based on the standards of
Cunningsworth (1995) and Sheldon (1988), in assessing the English for
Iraq textbook for the second intermediate stage. The results showed that
while the textbook tried to integrate language skills and included

a2k t‘, ;:':&

|| vve |l

e aEsE




ok Ga (x4l Laia
communicative tasks, there was little engagement and an unequal allocation
of grammar and vocabulary problems.

Likewise, Nafashi, Dabaghi, and Ketabi (2024) and Jasim and Jasim
(2024) pointed out a number of pedagogical and practical shortcomings in
the textbooks, such as inadequate support for the four language skills,
problems with textbook design and activity variety, and a lack of alignment
between instructional objectives and classroom exercises.

Furthermore, Rezaee and Saleh (2023) examined cultural
representation in English for Iraq and came to the conclusion that while the
textbooks made an effort to balance local and target cultures, the depiction
of global cultural variety remained rather constrained.

Overall, these studies indicate that although English for Iraq is in line
with several worldwide ELT criteria, communicative practice, balanced
skill integration, and cultural breadth still need to be improved.

2.3. Evaluation of Saudi Mega Goal Textbooks

Strengths in  textbook structure, instructional design, and
communicative orientation are typically highlighted in research on the
Mega Goal textbook series.

Alshumaimeri and Alharbi (2024) used assessment criteria modified
from McDonough and Shaw (2003) to poll 773 Saudi secondary school
teachers. According to their findings, teachers were quite satisfied with the
way the textbook was organized, how the language was presented, and how
clear the instruction was. However, the study suggested expanding
interactive exercises and challenges that foster critical thinking.

Additionally, Alzubi, Al-Mwzaiji, and Nazim (2023) carried out a
critical discourse study of Mega Goal with an emphasis on the portrayal of
national and cultural identities. According to the survey, local Saudi
cultural representation was less prominent in the textbooks than global and
target cultures.

Similarly, Algahtani (2024) found that women were frequently
shown in constrained or stereotyped positions in Saudi secondary school
EFL textbooks. The results aligned with wider global concerns about
gender representation and inclusion in instructional materials.

All of these studies show that Mega Goal successfully integrates
language skills and communicative teaching concepts; nevertheless, certain
areas of gender representation and cultural balance are still up for debate
and improvement.
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2.4. Linking Global Evaluation Frameworks with Regional Studies

International textbook assessment frameworks are often used, either
directly or indirectly, in studies carried out in Saudi Arabia and Iraq. For
example, teacher surveys, checklist creation, and textbook content analysis
in Iraqgi studies have been influenced by the criteria put forward by
Cunningsworth ~ (1995), Sheldon (1988), and Mukundan and
Nimehchisalem (2012). Similar to this, Saudi research that assesses learner
engagement, communicative activities, and pedagogical design uses
communicative teaching principles and globally recognized ELT
assessment standards.

Additionally, research like Alzubi et al. (2023) and Algahtani (2024)
that concentrate on gender and cultural representation mirror larger
international conversations on intercultural competency, inclusiveness, and
representation in language instruction. This illustrates the growing
integration of local educational and sociocultural factors with worldwide
evaluative criteria in regional textbook assessment studies. Thus,
combining these international frameworks with local actual data offers a
strong methodological basis for comparing English for Irag with Mega
Goal.

Section Three: Methodology
3.1. Research Design

This study adopts a qualitative comparative evaluative design to
examine and compare the English for Irag and Mega Goal textbook series.
The analysis is based on established textbook evaluation frameworks in
English Language Teaching (ELT), particularly those proposed by
Cunningsworth (1995), Sheldon (1988), Mukundan and Nimehchisalem
(2012), and Demir and Ertas (2014). In addition, the study draws on
findings from previous empirical research conducted in Iraq and Saudi
Arabia to support and contextualize the comparison.

The qualitative comparative approach enables an in-depth
examination of pedagogical design, language skills integration, content
quality, cultural representation, and learner engagement. Rather than
generating new quantitative data, the study synthesizes evidence from
textbook content and published scholarly research to identify similarities,
differences, strengths, and limitations within the two textbook series.

3.2. Materials of the Study
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The "English for Iraq" and "Mega Goal" EFL textbook series, which
are popular in secondary school in Saudi Arabia and Iragq, make up the
study's resources. These textbook series were chosen because they are
essential to teaching English and reflect the official English language
curriculum used in their respective school systems.

The Iragi Ministry of Education prescribes "English for Irag," which
Is intended to satisfy the linguistic and educational requirements of Iraqi
students. In a similar vein, "Mega Goal" is utilized in Saudi secondary
schools and represents modern educational changes that prioritize learner-
centered instruction and communicative language teaching.

Because both of these textbook series are meant for EFL students in
Arab educational environments and represent distinct curricular goals,
pedagogical techniques, and cultural viewpoints, they offer a suitable
foundation for comparative research.

3.3. Evaluation Framework

The widely accepted ELT textbook assessment standards put forward
in the literature served as the basis for the evaluation system used in this
study. Pedagogical design, language skills integration, content quality,
cultural representation and inclusion, and learner engagement are the five
main areas of comparison.

The balance and growth of speaking, writing, listening, and reading
abilities as well as chances for reinforcement across units are used to
evaluate language skills integration (Mukundan & Nimehchisalem, 2012).
Grammar correctness, vocabulary appropriateness, and exercise alignment
with learning goals are the main components of content quality (Fayadh,
2017; Nafashi et al., 2024).

The portrayal of target and local cultures, gender inclusion, and the
existence or lack of stereotyped representations are all examined in relation
to cultural representation and inclusivity (Alzubi, Al-Mwzaiji, & Nazim,
2023; Algahtani, 2024). Lastly, the usage of interactive challenges, chances
for critical thinking, and the efficiency of visual and design components in
promoting learning are used to assess student engagement (Alshumaimeri
& Alharbi, 2024).

3.4. Data Collection

A thorough search of pertinent academic literature and a methodical
analysis of the chosen textbook series were used to gather data for the
study. The research included results from earlier empirical studies that
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assessed many facets of English for Iraq and Mega Goal, such as student
engagement, cultural representation, pedagogical efficacy, and integration
of language skills.

To find recurrent themes and instructional patterns, textbook units,
activities, reading passages, exercises, and visual resources were examined.
Furthermore, insights from the textbook analysis were triangulated and
supported by published research findings.

3.5. Data Analysis

Qualitative content analysis and comparative theme analysis were
used to examine the gathered data. First, the five assessment factors used in
the study were used to arrange textbook material and results from earlier
research. Second, each textbook series was found to have recurrent themes,
strengths, flaws, and instructional features.

In order to identify similarities and differences in pedagogical
techniques, language skills integration, cultural representation, content
quality, and learner engagement, the study then compared the two textbook
series across the chosen domains. In order to give pedagogical implications
for curriculum architects, textbook designers, and language teachers, the
results were then evaluated in light of current ELT principles and textbook
evaluation systems.

3.6. Ethical Considerations

This study is only based on already published scholarly research and
publicly accessible textbook materials. Informed consent or official ethical
approval are not necessary because there are no human participants. To
maintain academic integrity, all sources are correctly mentioned, and the
analysis is carried out objectively to prevent subjective bias in the
interpretation of instructional techniques or textbook content.

Section Four: Analysis / Comparative Evaluation
4.1. Pedagogical Design
4.1.1. English for Iraq

The English for Iraq textbook has stated learning objectives for every
lesson and is arranged in a logical progressive format. The progressive
growth of vocabulary and grammar is the main emphasis of education.
However, rather than being completely incorporated throughout the
instructional sequence, a number of research show that communicative
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activities typically appear as supplemental components at the conclusion of

courses (Fayadh, 2017; Jasim & Jasim, 2024). This illustrates a
comparatively conventional approach to teaching.

4.1.2. Mega Goal

The Mega Goal series, on the other hand, takes a more task-based
and communication approach. Through interactive exercises including role-
plays, group debates, and pair work, lessons are created to include language
skills within relevant situations. Teachers can modify instructional delivery
In accordance with student requirements and classroom settings thanks to
the tasks' flexible structure (Alshumaimeri & Alharbi, 2024).

4.1.3. Comparative Discussion

The comparison shows that the two textbook series’ core
instructional approaches differ significantly. Grammar correctness and
vocabulary growth are given precedence over conversational language
usage in English for Iraq, which is a relatively regimented and form-
focused approach. This method represents a conventional perspective on
language acquisition that places an emphasis on controlled practice
exercises and the progressive mastering of linguistic structures.

Mega Goal, on the other hand, shows a greater dedication to the
ideas of communicative language instruction. Activities that promote
communication, teamwork, and real-world language use often follow the
introduction of language structures through relevant settings. Instead of
considering linguistic correctness and communicative competence as
distinct learning objectives, this method enables students to acquire both.

The educational environments in which the textbooks were created
may help to explain some of these variations. English for Iraq was created
to satisfy national curriculum standards and give students in Iraqi schools a
methodical development of language content. However, Mega Goal was
created in Saudi Arabia during a time of educational reform that prioritized
global educational standards, learner-centered instruction, and
communication skills.

Both strategies make significant contributions from an ELT
standpoint. While Mega Goal's communicative focus may better prepare
students for language use in everyday situations, English for Irag's
structured design may help students who need a lot of help with grammar
and vocabulary development. Thus, an ideal textbook approach may
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combine the communicative and interactive elements of Mega Goal with
the organizational characteristics of English for Irag.

4.2.1. Language Skills Integration

Skill English for Mega Goal Interpretation
Iraq

Reading Moderate Strong Mega Goal
emphasis; emphasis with | provides richer
limited authentic real-world
authentic texts exposure

Writing Controlled, Creative and Iraq is more
sentence-level | communicative | form-based
exercises writing tasks

Listening Limited and Structured Mega Goal
teacher- audio-based encourages
dependent tasks autonomy

Speaking Restricted to Interactive Mega Goal
repetition and discussions and | enhances oral
guided Q&A pair/group work | communication

4.2.2. Discussion

The two textbook series have distinct stances on language
development, as seen by the examination of language skills integration.
Grammar correctness and regulated language practice are highly valued in
English for Irag, which makes reading and writing exercises more
supported than speaking and listening. Despite the series' representation of
all four language abilities, there aren't many chances for genuine language
use and meaningful conversation.

Mega Goal, on the other hand, takes a more integrated-skills
approach, combining speaking, listening, writing, and reading into a single
training process. Students frequently have to base speaking and writing
assignments on the knowledge they have gained from reading or listening
exercises. Modern ELT ideas, which see language skills as interrelated
rather than discrete talents, are reflected in this kind of integration.

The way speaking and listening skills are handled is another notable
distinction. According to earlier research, English for Iraq depends
significantly on instructor mediation during classroom interactions and
offers less possibilities for spontaneous oral expression. However, Mega
Goal includes a greater variety of group discussions, presentations, audio-
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supported exercises, and pair-work activities that promote communication
skills and active learner involvement.

The results corroborate Mukundan and Nimehchisalem's (2012)
assertion that good language textbooks should encourage the balanced
development of all language abilities. Mega Goal seems to be more
successful in giving students the chance to use language in relevant and
practical circumstances, even as English for Iraq effectively lays a
foundation in linguistic understanding. As a result, the Saudi textbook
series shows a better fit with integrated-skills education and modern
communicative language teaching methods.

4.3. Content Quality
4.3.1. English for Iraq

The textbook exhibits adequate levels of lexical and grammatical
correctness. However, exposure to real-world language use is
comparatively limited, and some instructional activities exhibit partial
misalignment with stated learning objectives (Fayadh, 2017; Nafashi et al.,
2024).

4.3.2. Mega Goal

The Mega Goal series provides language in relevant, real-world
circumstances while maintaining a high level of linguistic correctness.
Tasks often include situational communication and problem-solving
exercises, which  support contextualized language acquisition
(Alshumaimeri & Alharbi, 2024).

4.3.3. Comparative Discussion

Because content quality directly affects learners' exposure to
language, the development of communicative competence, and the
accomplishment of instructional objectives, it is a crucial criterion in
textbook evaluation. The comparison of Mega Goal and English for Iraq
shows that while both textbook series uphold respectable levels of
linguistic correctness, there are significant differences in how language
content is taught and performed.

The methodical explanation of grammar and vocabulary is highly
valued in English for Iragq. In order to enable learners to progressively
expand their linguistic knowledge, language elements are often presented in
a sequential fashion. For students studying English in foreign-language
environments with little exposure to real language outside of the classroom,
this organized framework may be very helpful. However, a number of
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studies have found that certain activities still excessively emphasize
controlled practice and form manipulation, which may limit learners'
opportunity to use language in authentic communicative contexts.

On the other hand, Mega Goal often presents language in contexts
that are relevant to regular conversation and real-world circumstances.
Thematic units, dialogues, and task-based activities often incorporate
vocabulary, grammar, and functional language. Learners may comprehend
language's communicative functions as well as its formal characteristics
thanks to this contextualization. As a result, language acquisition and real-
world language usage become increasingly intertwined.

The authenticity of educational resources is another significant
difference. While English for Irag mostly depends on textbook-centered
exercises and controlled teaching activities, Mega Goal incorporates a
greater range of texts, scenarios, and communicative tasks that reflect real-
world language use. Mega Goal emphasizes communicative skills, whereas
English for Irag emphasizes linguistic precision and curriculum
advancement. This distinction reflects the larger educational approach of
each series.

All things considered, both textbook series offer helpful tools for
language acquisition; however, Mega Goal shows more effectiveness in
contextualizing language and tying classroom instruction to real-world
communication activities. In contrast, English for lrag provides a
methodical and disciplined basis that might help students become proficient
in grammar before moving on to more difficult communication activities.

4.4.1. Cultural Representation and Inclusivity

Aspect English for Mega Goal Interpretation
Iraq
Local culture Limited Partial but Both require
representation limited improvement
inclusion
Target culture Minimal Strong presence | Mega Goal
exposure of English- more
speaking intercultural
cultures
Gender Relatively Some Shared
representation | balanced but stereotypical limitation
traditional portrayals
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4.4.2. Comparative Discussion

Because language acquisition is intimately linked to students'
comprehension of identity, society, and intercultural communication, the
comparison of cultural representation is a crucial aspect of textbook review.
Different methods of promoting culture and diversity in English language
training are revealed by comparing English for Irag and Mega Goal.

English for Irag often takes a culturally neutral and regionally
focused approach. Some sections include references to Iragi culture and
daily life, but there is still little direct discussion of intercultural difficulties.
In general, the textbook places more emphasis on language and curriculum
objectives than on more comprehensive cultural discussion. This may help
students stay familiar with the setting, but it may also limit their ability to
gain global views and intercultural awareness.

In contrast, Mega Goal makes more frequent allusions to foreign and
English-speaking cultures. Global lives, travel, technology, and
intercultural contact are frequently portrayed in dialogues, reading
passages, and visual elements. The idea of intercultural communicative
competence, which stresses the capacity to interact effectively in a variety
of cultural situations, is consistent with this increased exposure to many
cultures. Previous research, however, also shows that local Saudi cultural
representation is somewhat less prominent, indicating an imbalance
between local and global cultural viewpoints (Alzubi et al., 2023).

Gender representation is another significant issue. Research has
revealed persistent shortcomings in the representation of women and
gender roles, despite the fact that both textbook series make an effort to
include male and female characters. While English for Iraq tends to depict
genders in more traditional social roles without actively promoting
diversity or inclusion, Mega Goal has come under fire for placing women
In rather constrained or stereotyped roles (Algahtani, 2024). These results
are consistent with wider concerns about inclusion and fair representation
in ELT materials around the globe.

Balanced cultural representation can improve language acquisition
from a pedagogical standpoint by making the material more approachable,
inspiring, and socially significant. Textbooks that incorporate both local
and global cultures may support students in preserving their cultural
identity while simultaneously fostering tolerance for other groups. Thus,
the following might be advantageous for future editions of both textbook
series: including activities that promote contemplation on cultural parallels
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and contrasts, broadening portrayals of local culture alongside global
viewpoints, and adding more varied and non-stereotypical gender roles.

While English for Irag provides more contextual familiarity for Iraqi
learners, Mega Goal generally has a more multicultural approach. However,
a more inclusive and balanced approach to gender and culture would be
beneficial for both textbooks.

4.5.1. Learner Engagement

With little possibilities for conversation or creative involvement,
English for Irag's classroom activities are mostly individual and textbook-
centered, which may limit student participation (Jasim & Jasim, 2024).

Mega Goal, on the other hand, includes a greater variety of
participatory activities, such as role-plays, group projects, and critical
thinking exercises. Increased learner motivation and engagement are a
result of using visual materials and communicative tasks (Alshumaimeri &
Alharbi, 2024).

While English for Irag has a more conventional, teacher-centered
framework, Mega Goal exhibits higher levels of learner engagement
through interactive and task-based activities.

4.5.2. Comparative Discussion

Since motivation and active participation play a major role in
language learning, learner engagement is a crucial predictor of textbook
efficacy. The degree to which students are encouraged to engage,
contribute, and think critically throughout class activities varies
significantly between English for Iraq and Mega Goal.

The main model to teaching English in Iraq is teacher-centered and
textbook-driven. Numerous activities emphasize short-answer replies,
regulated grammar practice, and individual task completion. There are little
possibilities for impromptu speech, peer engagement, or creative language
usage under this arrangement, even if it could help with classroom
management and methodical language practice. Because of this, the
teacher's ability to modify and expand on textbook exercises may have a
significant impact on student involvement.

In contrast, Mega Goal takes a more learner-centered approach.
Students must utilize English cooperatively and meaningfully throughout
the series' pair work, group discussions, role-plays, presentations, projects,
and problem-solving exercises. These exercises help students negotiate

| vae ||

a2k t‘, ;:':&

e aEsE




ok Ga (x4l Laia

meaning, voice their viewpoints, and use language in conversational
contexts, all of which can boost confidence and motivation.

Additionally, wider educational ideologies are reflected in the
differences between the two series. While Mega Goal is more in line with
task-based learning and communicative language education, English for
Irag places greater emphasis on curriculum advancement and language
form mastery. Because interactive and student-centered activities foster
autonomy, critical thinking, and greater engagement with language, they
are typically supported by current ELT research.

Engagement is also influenced by visual design and activity
variation. While English for Iraq often relies primarily on repeated practice
forms, Mega Goal combines vibrant design, real-world situations, and a
variety of work kinds to maintain learner engagement. Over-reliance on
identical task patterns can eventually lower classroom dynamism and
student motivation, even if repetition can encourage correctness.

However, it is crucial to remember that in situations where students
require significant grammar guidance or where classroom resources are
scarce, the disciplined character of English for Iraq may still be beneficial.
As a result, the problem is not so much that one method is better as it is that
diverse teaching priorities are reflected in each textbook.

A balanced textbook approach would ideally incorporate Mega
Goal's interactive, conversational, and inspiring elements with English for
Irag's methodical structure and clarity. Both language correctness and
active learner involvement may be supported by such integration.

4.6.1. Overall Comparative Summary

Criterion English for Irag Mega Goa

Pedagogical Design Structured, form- Communicative,
focused flexible

Skills Integration Moderate, grammar- | Balanced and
oriented integrated

Content Quality Accurate but limited | Contextualized and
context authentic

Cultural Neutral, limited depth | Intercultural but

Representation uneven

Learner Engagement | Low interaction High interaction
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4.6.2. Interpretation

With all aspects considered, English for Iraq offers a syllabus-driven,
controlled learning environment that guarantees methodical study of
linguistic forms. Mega Goal, on the other hand, offers greater skill
integration and better levels of student engagement, demonstrating a
stronger fit with communicative language teaching concepts. However,
both textbooks highlight shortcomings in female representation and cultural
balance, pointing to areas that still need work.

Section Five: Conclusion and Implications
5.1. Key Findings

* Pedagogical Design: English for Iraq follows a more regimented and
conventional sequence, whereas Mega Goal represents a communicative
and adaptable educational strategy.

* Integration of Language abilities: English for Iraq places greater emphasis
on grammar and regulated practice, whereas Mega Goal shows a more
balanced integration of the four abilities.

* Content Quality: Mega Goal offers more realistic and contextualized
language use, yet both textbooks retain linguistic correctness.

* Cultural Representation: Although Mega Goal offers greater exposure to
the target culture, both textbooks exhibit gaps in gender and cultural
representation (Alzubi et al., 2023; Algahtani, 2024).

* Learner Engagement: Compared to English for Iraq, Mega Goal
encourages more engagement and learner autonomy.

Overall, the results show that the two textbook series represent
distinct instructional goals and educational philosophies. While Mega Goal
prioritizes communicative competency, student involvement, and integrated
language usage, English for Iraq lays more emphasis on methodical
language development and curriculum planning. Notwithstanding these
distinctions, both textbook series make substantial contributions to EFL
instruction in their particular settings and exhibit qualities that might guide
future efforts to design textbooks.

5.2. Implications for Curriculum Development and Teaching

The results point to the necessity of improving learner engagement
tactics in English for Iraq, increasing real language usage, and improving
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communicative activities. Furthermore, intercultural competency would be
strengthened by more integration of local and global cultural viewpoints.

Mega Goal shows good pedagogical design for the Saudi context, but
more work is required to ensure more equitable gender representation and
more clear depiction of local culture.

In order to maximize communicative practice, critical thinking, and
intercultural awareness in the classroom, both textbooks urge instructors to
implement additional teaching practices.

The results indicate that while creating future EFL materials,
curriculum designers should aim for a balance between linguistic
correctness and communicative competency. Learner-centered activities,
chances for real language usage, and culturally varied material should all be
taken into account by textbook authors. These enhancements might lead to
improved alignment with modern ELT concepts and more successful
language learning experiences.

5.3. Conclusion

The English language textbooks English for Irag and Mega Goal
were compared in this study in terms of their content, language proficiency,
instructional strategies, exercises, and general efficacy in teaching English.
The results showed that while both textbooks have significant educational
components and seek to enhance students' communicative competence,
they differ in terms of pedagogical approaches, organization, cultural
representation, and the degree to which they promote student interaction
and critical thinking. English for Iraq more closely mirrors the local
educational environment and curricular requirements, whereas Mega Goal
shows a better combination of communicative and learner-centered
activities.

The study's overall findings highlight the significance of ongoing
textbook assessment in raising the caliber of English language teaching
resources. In order to improve future English language textbooks and
provide more productive learning environments for students, curriculum
developers, textbook designers, educators, and educational authorities may
find the findings to be helpful.

Notwithstanding the study's merits, a number of shortcomings need
to be noted. Rather than direct classroom observation or extensive
empirical data gathering, the study mostly relied on qualitative textbook
interpretation and findings from prior research. To give a more thorough
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picture of textbook efficacy, future research may include instructor and
student views, classroom implementation data, or quantitative assessment
tools.
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